RESTRUCTURING A SYSTEN

g2veral years ago one of the best selling novels was Tne Rector of Justian. I%

w28 a story of a icadmnster of an exclusive New England prep scrcol, vwho aster
18 retirement becare disillusioned with waat he had dore with tne school. He
said, "I see that Justi: is like the otier schools. Only I, of course, ever
thaougkt it was different." As I nave asttempted to write down what Holy Ianocents
Sshiol has doaze %oward restructuring a system,these words have zaunt?d me. Can

I r22lily talk cbjectively about wiat Las nappenedeeand is happeaing? However,

01 szcond thought, ny faculty is rataer open and critical, and they X2op» re

ronest most of the time.

I spent_fourteen years of my life very ruceh involveé with & system, Tais syssen

i3 better known as the Unitel Stutes Navy, aad Herman ¥olk in his Caire hMutiny
drseribed the Navy as "a system d:icignad by geuiuses o be executed Yy idiots',

I tuink we would agrze that in aealing witi children %ne system nust b2 flexihle.
Csodlad is strery in his veliaf ¢hat the noa-graded school is nct a syztzm; tud is more
ST a philosopay. In our attenpts tc recsast.uct a system we have arcived et a pk.il-
osopay walen we contizu2 %o reavaluste alios% deily. There ere saverzl idess waica
seem to stand out aad become a permasazath pért of our system. IYn 1831 Dr. Wilbud

Fisi tecame the head of a New Ingland scnool. His statement clearly stresses tae
uitimete aim of our schools

Education snould be directed in reference to two objectse-
the good of the individual educatad., cnd the good oi° the world.

Tais is cne of the most dilficult ideas to be put in prectice, but rust ve placeéd

azead of achievement tests, IQ sccres, aad college adulssions.

0] course Goodlad and Anderson have been the champions of educational inaovations
aad the nonegraded echool for meny years. They feel that the term "non-gradeq”
dces not adequately express what is being done in a school of this kind. The tern

"sontinuous growth" or "contlnuous progress" is a better description of what is

going on. |
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The idza, aim, or philosopuy must be clearly spelled out and agreed upol by the
faculty., It must bz made clear to tue students a1d parents; and there nmust be

constaat communicatiol betwee: admizistration, faculty, studeats o:d pareats.
Hiere are some talngs that we have tried to do in order to restructure a system:

I1 the first place we agree with Dr. Fisk. "Education suould be directed 11
re.'ereace to two objects -- the gocd of the individual educated, aad the guod cf

tae world™., In geaeral, we believe that elementary and secondary educstion must con-
tinue t: improve. Developmeats in educatioa are ncw sufficizntly edvanced to allow
for improvemeat in all areas of school life. T.ere is a need lor schools to be
receptive to iniwvatica so trat they caa capitalize o1 new educational materials

and teciiniques.

We are sttempting to provide children with a2 eaviroment in wnicu tuey cea leara
‘or themselves. We hope tnaet wuat they learn is use.ul both to themselves and
gsociety. Tuere are several fuadementals wiich include an uaderstaading of one's
gel!’ and one’s environﬁent (vota physical and social). We desire fcr tue student
aid the teacher to uave a sease of narmony witain o1e’s self and between ote’s
self and the outeide world., The old cliches--self control, self-reliance, self=
corfidence and the ability to combine freedom with responsibility are important.
It is important that the teacher and tue student have the sbility to communicate

clearly, appreciate &he beautitul and have a seasitivity for tue needs ol others.,

Provisions Zor individuality are built iato the basic design oi the scnooly These
provisions are concerzed with interest, methods of approach, conclusioas that are

drawn from various experiences, rates of social and intellectual development, and

preferred working environments,

Original thought is encouraged at all times during the educational process, and
not during speciasl pericds. Children are encouraged to interact directly with tae

environment rather than with some adult or textbook's view of the eanvironment, and

they often make their own observatioas and interpretations, The teacher aids the
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child in uis searca Tor knowledge in a variety of ways, but neit.er tne teacher
nor the child regerd t:e teacher as a primary source oi knowledge. We hope taat
no teacher considers the task of educstion is primerily teacning tae ghild wust

t:e adult k1ows,.

Now thegse are ideas and concepts vhich are loi'ty but must be clesrly uiderstood,
and taey must iave practical appllcatioa {a all areas o.' the curriculum. This is

most difficult., But we have fouad that the struggle is vortiu the effort,

We ‘eel that this type of program cau be carried out in elmost aay kind of
cross-gsection of studentseeil there is a clear understandiag of ability and
philosopiy. The school ues obtained & studeat body vith 8 wide variety ol iiterests,
backgrounds, and capabilities. It recognizes that all children bring to tae school
both problems and glits. A school siould not reiafurce the usual classificatioa of
children into ™normel® chiidren, "gifted" cuildren, and "problem” childre:, Iaso:ar
as possible, & cnild's activities are motivated by his own intrinsic ianterests
rather than a desire to receive praise from nis teacuer, outshine uis classmates,

or reduce pareatal enxiety about ais academic standing.

The cafef disciﬁlme tuat & child experieaces is the disciplize required to acileve
a personal goal rather tuan the disciplinze of authority. A child 's behavior is
goveraed by the requiremeats of the task and a concern for others, not by arbitrary

demaads of an adult o2 whom tae child is depeadent.

Children aye eacouraged to teach and be taught by other calldren, and the ideati-
fication of the roles of "teacher” and "student” are not rigid. This does not mean
formad teaching. Education must use the dynamic power of the natural group.
Children learn as iadiwidusls, but iiteractioan with the group is very iumportant.

The evaluation of a child's progress, or of any activity in which the child parti-
cipates, is madee-in parte-by t.e child himself. In geaneral, the ability to make
critical evaluations is regarded as an important ability to be developed. He knows

when he has done well or poorly, the tae relationship with the teacher should encourege
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improvement.

Opportunities exist if'or a caild to subject himself to tie rigors of sericus
training, acileve exceptioial competeice in an area ol uis choice, work o1
problems wnose solutioas sre unknown, participate in certain ol the activities
required tc run tne sc.col, and participate 11 activities tust are desigaed pri-

marily to nelp other people.

The role of the teacaer is to provide, stimulate, respond, guide, accompeay,
collaborate, support, aid, coasult, evaluate, learn, and eajoy. Each tc_ac‘ner is

12 contact wvith a vide variety ol cnildren aad not merely wita a small, welle
desined class. Similarly, each cnild is i1 contact witn a variety o.' teaciers. In
addition tc possessing a special taleat for working wita children, each teacier

108 strong iaterests of ais own. The laculty consists 0. teachers with complepentary
abilities and experieaces and they work togetuer as & team. It is most impurtant

for tae sciwol to encoursge cooperation amoag the tescuers as well as the caildren.

Vieits from teachers , educators, aad pareats who are aot directly associated with
the scnool are encouraged. Tuesday aiternoon gpeakere @14 Friday a.terncoa movies
are highlignts o> tie scuool program. Pareats are encouraged to work direetdy

vith the faculty in the task of integrating the child's school life with his life

at home.

In sddition to the permmment teaching staff, there schould be a group of consultants
available to pursue projects of particular interest for which the steff does aot have
adequate training or resources, Similarly} provisions should be made for ellowing
tae staff to spend a portion of their time at other institutions learaiang about
receant developments in education. In general, commmication with educational
regearch projects should be direct and continuous, and the school should consteatly

explore new ideas in the search for improved educaticn.

~)
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The sciaool needs to nave considerable space, both iadoore and outdoors, to
acconmodate a geaersl ireedom of movement, spoataneous physical PlFy, and the
variety of activities required by the basic scheme of tae school.

Reconstructing & systea does not mean coacern about 1low sgores on standardised
teots or bragging ebout :iigh ones. The use of :aigh~grade gimmicks, flexidle
scheduling, T. V., Prograzmed Instruction, Team Teaching, and a aonegraded format
are not going to solve our educational problems. All of these can be very useful,
But ia the process, all too often we forget one simple thing. Although good sube
Ject matter and a good eystem have value, the greatest Welue lies in what they can
do to the learner. We settle for a oneeway stretch when we could uave a twosway
stretch. With the simplest twist of the wrist, we could use sudbject matter to
ielp youngsters understand and accept themselves and other pecple, We could help
them toward a fine set of values and a sensitivity to truth and beauty, We could
enrich their avareasess of the opportunities that lie before tiem. We xould change
their whole conceptualization of what life is all sbout @2d wuat a good life is
like.

Elliott Galloway March 1967
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